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Foreword

The Carl D. Perkins Vocational and Applied Technology Education Act of 1990,
PL 101-392, presented numerous new challenges and opportunities for the State Board
for Vocational Education. Section 235(a) of the Act stipulates three requirements on the
use of Perkins basic grant funds: (1) program improvement; (2) full participation of
individuals who are members of special populations; and (3) use of funds at a limited
number of sites or in a limited number of program areas. Furthermore, Section 235(b) of
the Act requires that priority for assistance be given to sites or programs that serve the
highest concentration of special populations. Section 235(c) further stipulates that funds
may only be used to fund vocational education projects that are of sufficient size, scope,
and quality to be effective. These projects must integrate academic and vocational
education through a coherent sequence of courses designed to achieve academic and
technical competencies. These projects must provide equitable participation for special
populations.

In addition to the basic grant, Titles II and III of the Act provide funds for state
leadership activities, equity programs, programs for criminal offenders, consumer and
homemaking, community-based organizations, and Tech Prep programs. Title 1
mandates each state to establish a Committee of Practitioners to develop a statewide
system of core standards and measures of performance for secondary, post-secondary,
and adult vocational education programs. These standards and measures had to lx'
approved by the State Board for Vocational Education and implemented within the
State by September 1992. The effectiveness of programs funded under this Act will Ix.
based on these core measures and standards.

This report is authorized in fulfillment of the use of funds from the Perkins Art.
The report covers the twelve month program year from July 1, 1992 through Mini U),

1993.
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Introduction

The federal assistance act also requires that each state participating in the federal
program prepare an Annual Performance Report. This document fulfills that
requirement. The staff of the U.S.D.O.E. have indicated they would like the states to
continue to provide annual reports regarding their progress in vocational education.
They use such reports to respond to queries from Congress. This is also consistent with
Section 117 of the Law.

Some states with sophisticated data retrieval and aggregation capabilities have
chosen to meet the reporting requirements by submitting statistical abstracts or
summaries. Hawaii is also in the process of developing a first class mechanism for
extracting and analyzing demographic and student data. Particular progress has been
made in this area at the post-secondary level. However, in 1993 we still have some
deficiencies. As a consequence we are not able to produce all of the cross tabulations
deemed useful.

Nevertheless, we have sought to compensate in some way by providing
additional narrative material and in doing so making the document more "user
friendly." In Hawaii we would like the Annual Performance Report to be used not only
by those ensconced in the administrative infrastructure of education but the lay public
as well.

Accountability has increasingly become one of the most prominent
developments that is being emphasized by the public throughout our nation. The
increased demand for accountability reflects the rising expectations of our society and
individuals for quality education and increased economic productivity. Hence,
vocational/occupational education is also being challenged to further improve its
programs by becoming more accountable to the federal government and the people of
our State.

Accountability should be viewed as a useful tool to improve the effectiveness of
managing the programs. This document is a measure of self-assessment and includes
what we have accomplished in relation to meeting the objectives and requirements as
set forth in Hawaii's Multi-Year State Plan for Vocational Education. While these
documents are to be used to provide information to ::.ongress, they have also been
reviewed by federal program auditors.

The benefits of defining goals, assessing the progress of attaining the goals, and
making the results available to the community will only serve to increase the public's
confidence in Hawaii's vocational/occupational education programs.
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General Considerations
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1.1 State Programs and Priorities
Vocational/occupational education in Hawaii has many objectives and

purposes. However, the chief priority, from the State's point of view, was and
still is to train skilled technicians to meet the recurrent employment needs of
established economic enterprises and the new needs of emerging occupations.
We seek to be economically competitive nationally and in the international arena
as well. Vocational/occupational education in Hawaii also shares the objectives
entailed in the p resent federal assistance legislation. Emphasis, as required by
law, is placed on the needs of "special populations" and on improvement of
programs offered to all students on an equal footing.

Vocational/occupational education in Hawaii takes place primarily at the
39 secondary schools, 7 community colleges, and the Employment Training
Center.

Instruction takes place in the following generic skill areas:
(1) agriculture/aquaculture
(2) business
(3) construction
(4) electrical/electronic
(7) technical/graphic
(8) mechanical
(9) personal/public service
Besides providing vocational/ occupational education for immediate

employment for some students, the secondary schools prepare students for
advanced training at post-secondary institutions, and permit
vocational/occupational exploration. Highischools also provide consumer and
homemaking programs for students. Post-secondary schools have been able to
place many graduates at levels above those traditionally associated with job
entry. They also have brought many students up to the competence levels
necessary in basic skills for successful completion of a technical training

program. The community colleges provide most of the "related instruction" tor
apprenticeship programs.

A major theme of vocational/occupational education in I lawali has I 44'11

integration. Integrated efforts have been stressed in areas such as: "Acadeniii
vocational", "school/work" and "secondary/post-secondary."



1.2 Federal Priorities - Special Populations and Program Improvement
As will be demonstrated subsequently in this document, the State of

Hawaii has pursued the national objectives spelled out in the Carl Perkins Act of
1990.

With regards to Title II, funds allotted under the Basic Grant were spent in
the manner prescribed by law:

State Programs and State Leadership Activities
Secondary School Vocational Education Programs
Secondary and Adult Vocational Education Programs
Single Parents/Displaced Homemakers Programs
Sex Equity Programs
Programs for Criminal Offenders

Under Title III, monies were expended for purposes consistent with
funding for consumer and homemaking at the secondary level. The function of
coordinating consumer and homemakers at the state level resides in a position
that has no shared responsibilities. The State continued to fund counseling and
guidance at levels equal to or greater than those expended in the year before the
passage of PL 101-392. A substantial effort was made in Part E of Title III in the
area of ''Tech Prep."

The curriculum development efforts being made at the secondary level are
designed to make the course work in most basic and academic subjects more
applied in nature. Efforts to integrate academic instruction with
vocational /occupational instruction also receive high priority.

1.3 The Critical Kole of Federal Assistance
We Are all aware that advances in technology have been greatly

a« elevated in the It several decades. Technicians must be trained on modern
etplipment. The sophistication of equipment has increased in areas as electronics
reimir and manufacture respiratory therapy. People trained on ollsolete

Itilpment (a. by instructors who have not been availed ()I in .service upgrading
ore In (a) position to enter the world of -ontemporary industry,

While rnost of the funding for vocational/occupational conies from State
fluids tin I iawaii no "local" funds are involved), the ability to keep training
!igrants relevant rests to a great extent on the margin provided the federal

assistance act. Clearly, vocational/occupational education is more expensive and

6
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subject to significant changes in curriculum content than general education.
Without federal financial assistance, it is less likely that there would be new
programs in emerging and high technology areas. The existing programs, which
need continued renewal because of advances in technology, would become
increasingly less relevant.

1.4 Outcomes
1.4.1 Employer Satisfaction

One of the best ways to determine how well our vocational
education programs are performing, is by obtaining feedback for the
consumers of our school's vocational education products. One of the
largest beneficiaries and/or consumers of our production endeavors are
the employers in our business and industrial communities. At frequent
intervals, the Office of the State Director for Vocational Education has
conducted a survey of businesses throughout the State to ascertain the
level of satisfaction of those employers with the level and content of
vocational training offered by our public schools and community colleges.

In 1990, 36 large employers were interviewed in depth regarding
their satisfaction with the job that the public schools and colleges were
doing in providing vocational preparation.* Their general reactions were
positive. While they continued to be critical of some aspects of basic skills
instruction. the great majority gave the public institutions high marks in
the area of vocational/occupational preparation.

Employers were asked if former students who had enrolled in a
vocational education program made better employees than those who had
no such training. For those hired with only a high scln dogrve, 75

percent replied in the affirmative. They expressed (1w view that
vocational/occupational education graduates, as opposed to those %yid t iur
equivalent number of years of schooling that involved only general
education subjects, were superior employees.

Employers hiring applicants with a community college background
agreed. Eighty-six percent of the firms felt that a vocational/occupational

* Source: Employer's Survey 1990: An Update. Honolulu; OSDVE, 1990.
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education background provide a superior and sometimes essential
preparation for the generic skill area for which they were hiring.

A new employers' satisfaction survey was initiated in 1993. If will
be completed in early 1994. Unlike earlier surveys which made use of
samples stratified by organization size, this effort is being directed at the
state's leading industry, which is tourism. The respondents were selected
from the hotel industry (from the largest properties to the more modest),
food service providers, tour services, theme parks, and other tourist
related enterprises.

The information gathering technique used in this as in previous
surveys of this type, involved "intensive, open-ended" interviews. At the
conclusion of November when input for the Annual Performarce Report
needed to be provided, approximately two thirds of the planned
interviews had been conducted. As a consequence no quantifiable
information or definitive results can be reported at this time. However, as
the data and information are aggregated, as they are collected, some
tentative observations can be made.

Tourism essentially involves service occupations. Many service
occupations in the tourist area do not require intensive skill training. The
compensation also does not compare favorably with that found in
manufacturing or construction related activities. A position in
manufacturing usually generates three or more related employment
opportunities in the economy. The same can not be said for service
oriented jobs.

Respondents in the 1993 - 94 Employer Satisfaction Survey report
that their greatest concerns are for basic skills competencies among
applicants seeking employment in semi-skilled positions; such
occupations include hotel housekeepers, shop clerks, and food servers. In
the skilled areas such as secretarial, accounting, word processing, and
food preparation, employers have thus far been inclined to give the
schools and colleges high marks. New and/or intensified programs in
Hawaiiana, conversational Japanese, and "hospitality industry awareness"
skills are suggested.

All persons employed in publicly visible positions in the tourist
industry, are presumed by tourists, to be knowledgeable about Hawaii
and Hawaiian culture (I lawaliana). Employers expect all employees to act

8



as surrogate tour guides if necessary. To provide necessary information to
visitors the employers are also expected to be verbally "articulate."

Because of the heavy influx of visitors from the Orient, many
tourist related occupations require conversational Japanese and an
understanding of oriental cultural.

However, one thing that employees want the schools and colleges
to teach, which they apparently do not at present," is "hospitality/industry
sensitivity." To provide good service is not to place yourself in a position
of servitude. It is simply to reflect the attitude of a polished host or
hostess. The employers are not sure how this is to be taught.

In the area of attitudes, the traditional values of "honesty,"
"dependability," and "pride" persist in the tourist industry. As in previous
research on secretarial occupations in Hawaii, "discretion and
confidentiality" are exceptionally prized virtues. On the whole the schools
and colleges are given credit for helping to foster these attributes.

Few if any problems have been reported in accommodating "local
cultural values" and the "expectations regarding the traits of the mature
worker." Positive attitudes about the workplace are believed to be
fostered by part-time employment during the years of academic training
and career preparation. The development of such desirable attributes are
also perceived to be a function of natural maturation. Such personality
traits are not believed to be easily addressed in the schools' formal
curriculum. It's hard to teach "maturity."

In Hawaii we are faced with something of a dilemma. One of the
traditional admonitions of vocational education is not to train people for
jobs that do not exist. However, should we concentrate on training people
for the semi-skilled, low paying positions that to eNjg or do we prepare
highly skilled artisans for high paying positions for which there is very
little demand at present? If we don't train people in sophisticated
technologies, how will Hawaii ever attract industries in these areas?

Hawaii has one of the highest, if not the highest, costs-of-living in
the United States. Reliance on an economy based on low-paying, tourist
based, and service oriented occupations would seem unwise. Improved
liaison with the existing industrial infrastructure and potential investors in
this state will be necessary in the planning for high skill occupational

training programs. Basic education, particularly for "at risk" and "special

- 9 -
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populations" needs to be intensified. Mastery of fundamental
competencies will be necessary for even unskilled or semi-skilled
positions in the tourist industry (e.g. bellperson, busperson, and
housekeeper).

Skilled areas that exist in the hospitality industry such as
secretarial, accounting, and food preparation need to be given as much or
greater attention. And, all those, who deal with the public, in the states
predominant industry, tourism, need to be knowledgeable about
Hawaiiana, functional in conversational Japanese, and have hospitality
sensitivity.

1.4.2 Student Satisfaction
A second relevant criterion involves the satisfaction of students

with the vocational education experience they received. In 1989, 125
seniors were asked to fill out surveys regarding their plans and
aspirations. Fifty-eight percent said their career plans were directly
related to the vocational/occupational courses they were taking. A
follow-up was mailed to them four months later.

Of primary interest was the self-perceptions of the graduates
relative towards their progress in achieving their career goals. The
participants were overwhelmingly positive. Eighty percent said they felt
they were making "good progress."'

After four months, most students were employed full-time or part-
time and a good number were using their technical skills acquired in high
school in their work, The overwhelming majority were attending some
type of post-secondary institution, and four in five graduates thought their
careers were on track.

The students were surveyed a second time one year after high
school graduation. By the second follow-up, 67 percent of the
participating population were employed either part-time or full-time.
This was virtually identical to the percentages generated in the first
follow-up. Nearly half of the second follow-up respondents found their
employment either "somewhat" or "a good deal" related to the
occupational training they had received in high school. All employment

* Source: Student Satisfaction: A Preliminary and Partial Inquiry. Honolulu; OSDVE, 1990.

-10-
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involved some skills level and the good work habits that are usually
learned in vocational/occupational education.

The great majority of students were continuing their education at
the post-secondary level. This was similar to the pattern or response at
the outset of the year. At year's end, 65 percent were attending full-time
and 8 percent were attending part-time.

About two-thirds of the respondents in the second follow-up said
their education was in some way related to their technical training. A
plurality, 35 percent, were attending a community/junior college. Thirty
percent were attending a four-year college and 10 percent were enrolled in
a private technical school.

The most critical criterion was the question dealing with the
respondents' perception of whether they were making progress towards
their long-term career goals. Eighty-six percent claimed they were. This
was up from 80 percent in the fall.

In conclusion, former vocational/occupational students had high
aspirations. Many found full-time or part-time jobs where their technical
training was of use. The great majority were continuing their education
and the overwhelming majority Mt they were making good progress
toi,vards their career goals.

A new study of student satisfaction among secondary school
graduates is scheduled for 1994.
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2.1 Performance Standards and Core Measures
Description of the progress made in developing, articulating, and
implementing the Statewide system of performance standards and core
measures for secondary, post-secondary and adult levels.

In accordance with P.L. 101-392, the Carl D. Perkins Vocational and
Applied Technology Act of 1990, section 115, the Office of the State Director

for Vocational Education formed a Committee of Practitioners to develop a
Core of Standards and Measures of Performance. All constituencies as
prescribed by law were given appropriate representation. The five standards
and measures of performance were approved by the United States
Department of Education (U.S.D.O.E.) and implemented in September 1992
for school year 1992-93 and the data collected are reflected on Core of
Standards and Measures.

Discussion of the coordination procedure(s) for using existing resources and
methods from other agencies with vocational-technical education (JTPA,
JOBS, etc.).

The Superintendent of the Department of Education is a member of the
Hawaii Job Training and Coordinating Council and works with the
Department of Labor in coordinating interagency projects. The DOE is also
represented on the Vocational Education Coordinating Council and the Inter-
Agency Coordinating Committee for Vocational Education.

Description of the contribution of the ( 'ommittee of Practitioners to the
development of the Statewide system of performance standards and core
measures.

The performance standards and core measures were developed entirely by
the Committee of Practitioners with input from all members of the school
community.

Description of the performance standards and core measures developed and
used to assess vocational-technical education students' progress (e.g.,
retention in school, competency a!!aininent, etc.), and the impact this has
made on these programs.

The five core standards and measures developed for the State of Hawaii
provided herein. Since this is the first year of data collection, we are in the

-15-
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evaluation period and impact of the longitudinal data will be shared at a later
date.

Documentation of the percentage of LEAs that implemented the Statewide
system of performance standards.

Due to the fact that the Department of Education is the sole LEA with the
absence of any vocational school or intermediate educational agency, the
documentation of the percentage of LEAs is not applicable.

-16- 1 9



Chart 1

Core of Standards and Measures
Hawaii State Department of Education

Criterion
N'll'ilStiros of learning
compotency gains, including
sun lent progress in the
achievement of basic and
more ad mice skills. Section
119(h)(1)

Veasures of performance in
competency attainment.
Section 115(b)(2)(A)

Measure of Performance
At least 75% of vocation:IT
education students will paw.; the
State mandated I IDYRV test by
the completion of their sonior
year.

At least 80%73171iiNits
enrolled in vocational education
courses will complete their
course work as measured by
instructor's semester
assessments.

Agency/111(11v !thud
Itemponsi

)11, I hrillItiii1111ill I
S1'011111. Report to be lot tvaideti

Wit on or beton, November
15 of eat It year to Is. Included ill
the "leptitt of l'itTress to I )ate."

DCir i..51(77irrn)eve opment
Section. Report to he forwarded
to OSDVE on or before November
15 of each year to be included In
the "Report of Progress to Date."

Measures of job or work
skill attainment or
enhancement including
student progress in
achieving occupational skills
necessary to cbtain
employmel.! in the field for
which the student has been
prepared. Section
115(b)(2)(13)

Measures of performance in
the area of retention in
school or completion of
secondary school of its
equivalent. Section
115(b)(2)(C)

At least 50% of the students
who inform counselors of their
desire to obtain employment on
graduation will obtain a
relevant and meaningful job.

Measures of performance in
the areas of placement into
additional training or
education, military service,
or employment. Section
115(b)(2)(D)

At least 7T% of the vocational
education students will achieve
a high school diploma or its
equivalent prior to their I Hilt
birthday.

At kits' ,151,1, ol the vol
education sttnients moltilnleli
will he itlyolepti in slain, Imo]
of post secondary training on
graduation from high school to
enter the tnilitar

-17-
20

DOE Occupational Development
Section. Report to be forwarded
to OSDVE on or before November
15 of each year to be included in
the "Report of Progress to Date."

DOE Occupational Development
Section. Report to be forwarded
to OSDVE on or before November
15 of each year to be included in
the "Report of l'rogress to Date."

I it )F i hjiritiriJi-iaMevelopment
!;ection. Report to be forwarded
to )til Nit on or before November
I5 III eat h year to he included in
the "Report el l'1'grt'44 to Date."
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1.2 Necoodary Programs, Services and Activities
Number of students served.

See attachment Secondary Enrollment in Vocational-Technical Education
Programs, SY 92-93.

Types of secondary institutions conducting programs.
All 39 high schools in the statewide Department of Education offer

comprehensive vocational education.

Description of programs, services and activities per Section 235 of the Law.
Upgrading of curriculum: Workshops were conducted to provide

teachers with updated curricula which include interdisciplinary delivery
approaches in the infusion of basic academic core content wIth vocational
content. A new course, Agristience, was developvii and pilot tested during
the school year. 'I his course tillers equivalency options for ill'dll iii
agriculture or science.

Equipment, instructional Equiprnent for supplemental program
improvement iictivities to enhanci. classroom instruction through the lime la
trichnolotkv appropi late equipment were purchased by the 30 schools
qualitylng for luderal assistance. Equipnlent included computers/ leriplierals

11101',111'411i Plu11.1.111114 to linivitio supplementary leornhip, lenyes Iliat

littogiale 11,11+1i in intently skills instruction throuphappliol technology
11141,101e 'tinning for vocational and academic instniviors Vilikshops

%vete held 1111 a Hi ii WHO 11111115 to provide direction in the planning,

development, and evalitation of vocational-technical programs kVoil shops
Implementation stratellies tor ihe integration of academic and rot animal

idol Alton twoe also piovided.
I' 1111111 !;ex equity, job placement, IlY40-11111.111,

1111111.1111111, dial other career guidance related activities were

1,11104114110 411111011k

14,itne111,11+ oiwie,, Port lime temporary (PTV) basic skills instructors
vin 1Itiiin id Ishii Akin students with basic skills remediation in the

till dill 111x11 ; Hill' oppi Nell to pull-out.

AI l 111lat11111 iii hinipment' 1/I11irts necessary, adaptation of equipment
%\ 11111.1111.1111.11

- 26 -
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Tech-Prep Programs: An island-wide inservice workshop involving four
administrative districts provided an opportunity for schools to review
langlage arts integration materials for implementation to improve vocational
education programs.

Supplementary services: Services for special populations included
curriculum materials and PTT basic skills instructors, Special training
sessions were conducted to provide PTT basic skills instructors with
apprigiriale preparation on the needs and learning styles of special
population students, negative behavior intervention strategies, and eflective
teaching techniques.

l'Xiiiii11111EY Ili( and
oloolional or1I11111r111111i1 it%varti prow ams ini lulled the following:

1 Imvail Vol ation.11 6\'+'101 111111111'

1 1111/-1111111/11g /VI 11 1111111 I' 1111(41,1'11111, 1 11 1110kilil I 14/,11 !il'I111

1 '1111'111111;11111: 1111111V1111111111, 11111'111111'N111pti

NAS!111 Moo in fil isof

Agriculture 1 eal I 'sillier, lellelma I Ugh School

I '1111,11mi: I five, sify lit 1011111/11g experiowes

National Voi igi 11 ohm', I poi Ati14111 11111111E

19113 VV1 4411'1 11 I/1111111111 1'111 111'1 111 1111' ti 11111! 1 11111111111 11 11/4.1111'01111110

1,111101/11t11111111 1 111 11 Si hold Awls I vas t 'enter
'rltel l'iligi am A'1a{1111g, 1111111V1li11 11111,

111141111111111 /11111111111 '1111'1'114W-3

Koltal 1111;11 111,0 I I

I Ills VIII 1111111111/ 1'11111 11111111 11111111111111'111 IIIIVI'1111)141 Ills' I is IIIII 11110'

I:11115 all' in '1'111111 1 1 111 1 11111111110 tinny to !amide spel 1,i1
1111111111111111114 P4111111111114 %Oh 11111 N11111111,1111 411111 Is 111 tv{III1111111!11'of

11'1'111111111 111 11 1 11'11111 1111%1111114 111 1111VIlltill 1111,111' MA(141111/1' 041. Ills 111,

(+1,t11 akin 11V1 11%/111111111if1 a %viii 1, to {Hill all iiindonls

tvilli sillily 4111s
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Table 9

Secondary Unrollinott In Vocallonal-"I eclinleal him:Mimi Programs
NY 4241

I Will kilted t

ckcp Pcwitil A10.1 rtirollint.rtt

1,142t)

wit mut Mai 1 1,1111A (1,H,12

( 'tumulus./ I lontoinal log 14,1116

Occupational 1 loon, 1,1 minion I ,14tiri

TraLlos and Int hvat v 1,01 I

Grand Total 21,i4,10

Table 10

(bunts by Special Populations
SY 92.93

Duplicated Counts
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The 1993 statewide conference provided an opportunity for teachers to
expand their experiences in working with case management, health care
management of the pregnant and parenting teens, legal responsibilities, and
gender issues. The State Department of Health and the Department of
Education worked collaboratively to develop a "Model for Services for
Pregnant and Parenting Teens." In addition, Healthy Mothers, Healthy
Babies Coalition provided a resource manual for teachers and students to use
in accessing services available in I !wail.

Collaboratively, the Departments of Education, I lealth, and human
Services, and public and private agencies worked together to provide
appropriate services to students. Child care for infants and toddlers 01
parenting teens is the most essential need of the parenting students. 1 ligh

school teachers of parenting teens assisted students in finding child care.
lowever, it was still difficult to find adequate child care in Hawaii.

A memorandum of agreement was developed between the Department of
Education and 1-lawaii Kids at Work to assist students with their child care
needs. An off-campus child care center was established for infants and
toddlers of McKinley High School's parenting teens. By providing
appropriate child care services, all parenting students maintained a 2.0 GPA
or had a ten percent increase in their grades over their previous year's efforts.
Ninety percent of all the pregnant and parenting students at this school were
graduated or promoted to the next grade.

A partnership with the State Department of Human Services resulted in
an on-campus child care program for Farrington High School's parenting
teens. Other program services that have been developed include integration
of health services and career planning with the pregnant and parenting
students in this program.

Exempla' y program in this area:

Kaimuki High School's integration of GRADS and child care service is the
best of such programs attempted. This program enabled students to gain
parenting skills as well as experiential learning that may lead to child care
career options.



Table 11

I lawail State Department of hiiication
Pregnant and Parenting Teen Program

SY 1992-93

-

1st c c on regnant tens rrn 01 ivisTrliiiiiliar Tiiiii
tireTTJv e 168 126 16 '1,01

Honolulu District

Central Intermediate 0 1 0 1

Farrington High School 17 49 3 69

Kaitnukl High School 6 23 5 34

Kaiser High School 5 2 0 7

Kalani High School 1 12 3 16

McKinley !Ugh School 7 25 8 40

Roosevelt High School 5 14 1 20

Stevenson Intermediate 0 I 0 1

Washington Intermediate Y 0 1 0 1

;strict eta s r 189

Central District

Alva High School 13 12 7 32

Leilehua High School 46 26 16 88

Mililant High School 15 15 1 31

Moanalua High School 3 13 2 18

Radford I ligh School 10 11 1 22

Wahiawa Intermediate 2 1 0 3

Vaialua High School 1(1 11 0 21

strut seta s .. ; 1

Leeward District

('amI4 boll 1110 School 14 8 (1 22

(lima Intermediate 0 2 0 2

Pearl City High School 1 14 0 15

Walanae High School M 23 (1 58

Waipalm 1 ligh School 12 2() (I 41

Walimliti I ligh School 2 1 I 6

Estric1 eta s 61 75 _ 1 1'11

31-



(Table 11 - Continued)

111V 11 it21L 121LLLj 111 eilitlWriViirrl4;e71-quill 6_11V
1111inlwaul ithIlict

I. astle !Ugh f-x hold 19 27 h 52

Kahului High/Intermediate 4 1(1 4 24

Kailtia !Ugh School 16 2' 11 51

Ka taboo High School 4 H 1 15

(Montana High/Intermediate 3 6 7 16

District Totals 46 79 31 11

Hawaii District

Hilo High School 4 25 5 34

Ka'u I ligh/Intermediate 6 12 6 24

Kehaati Intermediate i. 1 0 1

Kohala High/Intermediate 5 4 10

Konawaena I ugh School 18 19 5 42

laiipahoehoelligh/ Intermediate 1 2 0 3

Palma I ilsh/Inturaiwilialt 9 10 3 22

1Valalsea Intermediate 1 0 (1 1

1Vai,Ilsea Iligh School H 19 3 29

District Total's t 45 91 25 166

Maul I /1strict

Baldwin High School 17 11 4 35

I aliaina Intermediate 1 0 0 1

I aliallialtina I light School 0 7 5 12

Lanai high /Intermediate (I 2 0 2

Maui I high Sc hool 32 I 0 31

Molokai High /Intermediate 5 9 II 20

Thstrict Totals 55 J 1.1 -TT- 1(Vi

Kauai District

Kauai High/Intermediate 4 12 II 16

Waiamea High School 4 ill 0 I Li

strierTrtiri------1 17 Ii 11

41 3



2.4 Not Equity
Total number of students in sex equity programs.

Not available

Description of services provided to reduce sex bias and stereotyping in
vocational-technical programs.

The Occupational Development Section (ODS), Department of Education,
submitted proposals to the Office of the State Director for Vocational
Education (OSDVE) requesting the services of a full-time resource teacher to
coordinate the Department's efforts to institutionalize sex equity initiatives in
the agriculture, business, home economics, and industrial education program
areas.

A resource teacher was hired for the period from September 1992 to June
1993. On December 21, 1992 the sex equity resource teacher position became
vacant due to personnel changes. The following were accomplished:

A gender composition list of 1992-93 vocational education figures by
school, program area, and course was completed.

The draft of the sex equity component to be included with agriculture,
business, home economics, and industrial education program and
curriculum guides was published in June for distribution in t.)ctolxir
The draft included recruitment, remediation, and adaptation of subject
content and delivery, issues on the prevention of sexual harassment, and
enrollment attrition and retention.

Inservice training to begin implementation of the sex equity plan,
development of curriculum materials, and examination of teacher /student
interaction in GESA identified disparities was held on August 3-4, 1993.
Fifteen participants, including agriculture, business, home economics, and
industrial education teachers, registrars, and District and State personnel
attended.

A workshop was held fur students attending the Kokee Discovery Project
on Kauai. The changing, roles of men and women, non-traditional career
choices, and sex bias and stereotyping were discussed.



Marketing vocational education to the non-traditional gender, a workshop
ler teachers to develop marketing instruments for use with students,
parents, school staff, and the larger community was held In Junelt)93.
T%venty-five teachers attended In school teams. Each school developed
printed brochures and pamphlets.

"Language and Iiias/Stereotyping" was the theme of the sex equity booth
at Voc Fest 1993. Words and phrases often expressing subtle

bias/stereotyping were examined with suggestions for possible changes.

Description of the accomplishment of preparatory services and vocational
technical education programs and supportive services for girls and women

aged 14 to 25.

Not Applicable.

Exemplary programs in this area.
Exemplary programs previously and currently active included the efforts

of Farrington, McKinley, Walakua, Konawaena, Kau, and Campbell high
Schools. All schools arpeared to do an excellent job of marketing vocational-
technical programs (focusing on females in traditionally male-dominated

classes and males in traditionally fentale-dominated classes) in collaboration

with business, industry, and government agency partnerships.

2.5 Criminal Offenders in Corrections Institutions
Numbers served through programs In correctional institutions.

A total of 22 students participated in horticulture (7) and auto mechanics

(15) programs for youthful offenders. Twenty-one were males and 1 was

female.

Types of institutions participating.

The 1 lawaii Youth Correctional Facility is the participating institution.

-



2.6 Special Populations
2.6.1 Handicapped

Number of handicapped served in programs:
1,305 in Occupational Skills units; 1,130 have 114.,tin "mainstreamed."

Achievements in providing equal access for handicapped; in
recruitment; coordination between special education and vocational
education; assessment; career development; and transition from school
to work.

Students with needs are eligible to register and participate in the
most integrated setting possible in all vocational education programs
offered in the schools and were assisted in fulfilling the transitional
requirements of Section 626 of the Education of the Handicapped Act.

Description of the impact of supplemental services provided to the
disabled.

Support programs with supplemental services designed to help
students with needs in vocational-technical training were available
throughout the State. All students referred to these programs were
designated as being "special education" students. Each participant had
an Individualized Education Program (1EP) which was maintained in
confidential files. These files were reviewed and updated regularly.

Students served through the support program were exposed to a
variety of vocational experiences and are provided supplemental
services and activities to meet their special needs.

Exemplary programs:
No new programs identified.

2.6.2 Limited English Proficient (LEP)
Number of LEP individuals: 772

o Achievements in serving the LEP students in terms of improved access
and services provided that contribute to success in the program.

Department of Education administrators and support personnel
continue to be oriented on the intent, expectations, and requirements of

- 35 - 41;



Number of new programs.
The Vocational-Technical Education Program provided various
iipatIon and career oriented experiences for all students. The objective of

the secondary school Vocational-Technical Education program was to equip
students with the basic academic and occupational skills and knowledge to
eitalle them to meet entrance requirements for post-secondary occupational
programs of their choice and/or to qualify for entry-level positions in one or
more cluster of occupations. The sub-program areas included: Agriculture,
Office and Marketing, Home Economics, and Industrial-Technical Education.

Number of expanded programs.
None

Number of programs dropped.
None

Professional Development.
Professional development opportunities for vocation education personnel

were provided throughout the year. These focused on processes, skills,
knowledge, and pedagogy. In addition, supplementary part-time teachers
were provided with training that included strategies to address the needs ()I
special population learners.

TechPrep projects provided opportunities for teachers to participate In
professional development activities that focused on applied academics,
curriculum development, integration, and cooperative learning.

Curriculum Development.
Curriculum development activities occurred in the sub-program areas of

Agriculture, Office and Marketing, Home Economics, and Industrial-
Technical Education. The activities included infusing core academic learning
strategies into the vocational content courses, developing plans for
performance/competency-based instruction, an re-examining the curriculum
for sequential skill/concept development.

Equipment.
None

4 '7
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G Adtievements in programs and support services in noret!:.:Itti,P11
Schools in non-depressed areas were able to enrich their uunl

atlivities beyond regular school funding. Addiliuual MI len1 e V111111)1111'10

the foods and nutrition classes, instructional materials anti video tapes lor
meal management, clothing selection, avid clothing construction classes
enhanced classroom instruction were provided. Classroom activities
included basic skills, critical thinking, problem solving, and career RWartquiss
information were developed. In addition, home economics teachers
purchased materials to assist pregnant and parenting teens in developing
their self esteem, increase their understanding of effective parenting skills,
and to improve their knowledge of nutrition.

Achievements in State leadership and State administration, including
coordination with sex equity counselor.

The sex equity coordinator collected data regarding the enrollment by
gender in the home economics programs. The data demonstrated that the
foods and nutrition classes have been gender balanced for severai years. In
addition, six equity activities were implemented in the home economics
programs through summer inservice !raining and through conferences and
workshops for pregnant anti parenting teen school personnel. State
leadership funding has been used for food science teacher inservice training.

it.,pnetit s derived under program development, program improvement,
curriculum and other ancillary services.

consumer and homemaking funds were provided etitlitional incervice
training and instructional resource materials to improve all areas of consumer
and lanntimaking programs.

x 11111 ry programs identified:

1,, abler and Kaltilteo 1 ligh Schools:

In these st hook, the food Helene(' ( 1 1 1 1 1 S e I il (dill

11111)111 U11111104 ilIIIVI'Stigilte 011'01401 14111,11111k expel learn

thiotigh inlerdi41 11)111%11.y and inlegiative appinitt hes, anti Millie

let hitological appii1 lithos 11110%0 the 'yield tialtinitIT,
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2.10 Tech Prep
Number of students (secondary and post-secondary) served by Tech-Prep as
a linkage prograt

State Tech-Prep prt +grams have Rigt in to identify students at the
secondary level for schottl year 1 941.

Discussion of the impact of services provided by the State indicating if the
services were rural, 104111, or kith,

Coordination, technical, and S1119)14'1 services were provided to both rural

and urban areas throughout the State. As a result, interest and activity in
Tech-Prep have increased as measured by the numbm of Tech-Prop proposals
that were submitted from year one to year two (17 in the first year to 3I in the
second year.)

Dialogue between academic and vocational educators within the' school
increased with teachers making time to collaborate and plan together.

Description of the planning of Tech-Prep programs between secondary and
post-secondary Institutions by occupational instructional areas, including
apprenticeships.

Maui Project: Maui Community College and Maui, Lahainaluna, Hana,
and Molokai Iligh Schools worked throughout the school year to identify
occupational instructional areas that would be part of Tech-Prep sequences.
Using SCANS as the foundation, competencies in the high schools and Maui
Community College were identified for the following areas: Accounting,
I:t I Service, Alit() !tot i y, Auto Technology, Office Administration and
Technology, and Agriculture.

I email' Project: I ,etiward District schools together with Leeward,
I 11)1101111u, Kapiolani Community Colleges established articulation
agreements anti plans for continued dialogue. The following areas were
addressed: Automotive Technology, Food Service, Travel/Tourism, Business
1;th icat ( ;raphic Arts, and Electronics. Timelines to establish course
organization, define sequence of courses, and identify competencies were
established.

Kauai Project: Kauai, Waimea, and Kapaa High Schools and Kauai
Community College worked together to establish Tech-Prep programs in the
1 With occupational area. Planning in other areas such as Electronics,

-41-52
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Farrington High School's Travel Academy provides students with an
integrated program including Japanese, Modern History of Hawaii, language
arts and social studies. Farrington High School's Health Academy focused on
health careers and integrates the basic academic core. The Kailua High
School Building and Construction Technology Academy provided students
with the opportunity to be mentored by Building and consti action specialists.
These senior staff members focus on contextual learning. McKinley High
School is in the process of planning for a Finance Academy.

Description of the services that the SEA /LEA are implementing to provide
assistance to special population students with applied academics in
vocational-technical education.

The Department offered, on the state and district levels, inservice
workshops for teachers, M. basic skills instructors, and administrators. The
topics addressed at these workshops included integrating basic skills into
vocational education; using PIT basic skills instructors in the vocational
classroom; and using applied academic materials and implementation of the
SCANS Rpm More specifically, workshops focused on integration
techniques, content backgrolint I, et lective teaching skills, learning styles, and
a discussion of the SCAN report.

Description of the impact of team teaching, developing curriculum,
performance standards and cure measures, and other integrating activities on
programs, teachers, and students.

Many administrative districts and schools implemented many programs
that integrated academics and vocational education. Students benefitted from
improved, coordinated, and relevant instruction.

Exemplary programs:
Exemplary programs are in the process of being identified.
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3.1 Performance Standards and Core Measures
Description of the progress made in developing, articulating, and
implementing the Statewide system of performance standards and core
measures for secondary, post-secondary and adult levels.

The basic post-secondary core standards were developed, articulated, and
measured for the 1992-93 academic year. The community colleges met or
exceeded all of the established standards. In summary:

Standard 1:
At least 60% of vocational education students enrolled in
remedial/developmental courses in mathematics and English will
complete the course with a passing grade as measured by credits earned
ratio.

The Credits Earned Ratio for all vocational education student
registrations (2,227) in remedial and developmental mathematics and
English courses for Fall 1992 was 79.76%.

Siandara 2:
At least 65% of vocational education students enrolled in general
education courses will complete the course with a passing grade as
measured by the credits earned ratio.

The Credits Earned Ratio for all vocational education student
registrations (5,993) in general education courses for Fall 1992 was d8.44%.

tildmigni 3:
At least 75% of vocational education students enrolled in vocational
education courses will complete the course with a passing grade as
measured by the credits earned ratio.

The Credits Earned Ratio for all vocational education student
registrations (12,625) in vocational education courses for Fall 1992 was
94.74%.

Standard 4:

At least 50% of vocational education students will be retained in their
program of study for two or more terms.
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The retention rate for all vocational education students enrolled in Fall
1992 was 57%.

Standard 5:
At least 70% of vocational education program graduates will attain
employment in d job related to their training, will be enrolled for
additional training, or will have entered the military service.

The employment rate for vocational education program graduates in
Fall 1992 was 70%.

Discussion of the coordination procedure(s) for using existing resources
and methods from other agencies with vocational-technical education
(JTPA, JOBS, etc.).

The coordination of funds for JTPA comes under the jurisdiction of the
Department of Labor and Industrial Relations. Agencies within each
County were responsible for program implementation, with local officials
responsible for the design and implementation

There were two levels of operation. The Hawaii Job Training
Coordinating Council (HJTCC) planned, coordinated, and monitored the
provision of services under JTPA. This was subject to approval by the
(Governor. Council members are appointed in each state by its Governor.

The County programs were operated by the Department of Labor on
I lawaii and Maui, by the City and County of Honolulu, and Kauai
Community College on Kauai. Funding was provided on a formula basis,
and 8% given to the State Education coordination and Grants. Of the 8%
funds given to the State Education Coordination and Grants, 20% was
retained by DLIR.

While the working relationship is good with formal agreements and
clear goals, the 20% retained by DLIR for coordination is a substantial part
of the overall budget.

Coordination with Department of Education with the training for DOE
it+ program and the Career Opportunities program was attained with the
identification of clear goals and outcomes.

Coordination with JOBS was mixed. Many of the problems proved to
be organizational in nature. The performance standards were
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theoretically clear and in the contract. However, problems in
implementation developed.

3.2 Post-secondary and Adult Occupational Programs, Services, and Activities
Number of students served.

Refer to Appendix B.

Types of post-secondary adult institutions offering programs.
The University of Hawaii Community Colleges offer two-year Associate in

Arts and Associate in Science degrees, as well as Certificates of Achievement
and Certificates of Completion in numerous vocational and technical fields.
They also offer a wide array of short-term, non-credit instruction offerings.

puscriptittn of program, services, and activities pe:. section 235 of the Law.
The 'ommunity College system consists of the Fmployment Training

Colter, in I fonoluin, and seven colleges. Honolulu CC, Kapiolani CC,
Leeward (.1 enn Vinelevard t 'C are sited on Oahu. Hawaii CC, Kauai
Ct.', and Matti t are located on the islands from which they derive their
11(11114's. 'I he systein's area of services extends into rural and isolated locales
throngh the auph es of tlu Relocation Centers and branch campuses. Post-
secolidin y outreach has been further expanded through the use of cable
television channels.

liecattse of the system's accessibility, community orientation, varied
education offerings and "open-door" admissions policy, a large audience is
served.

Achievements of programs, services, and activities
Examples of programs, services, and activities:

Provided placement services for students who have successfully
completed vocational education programs.

Provided career counseling and job placement services to currently
enrolled and prospective vocational education students.
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Disseminated institutional data on various vocational programs.

Provided faculty and staff with opportunities to attend workshops,
seminars, and conferences both inter-state and antra- state.

Purchased computer software, books, and supplies for vocational
education programs.

Provided students with hands-on vocational exploration experience
through the Technical Discovery Center.

Provided training workshops to increase the competency of peer and
student workers in assisting students requesting job placement services.

Purchased equipment to improve and/or expand targeted vocational
programs.

Provided informational activities and publicity for statewide vocational
programs.

Provided academic activities for vocational education students to upgrade
their reading, writing, and mathematical skills to levels necessary for
successful pursuit of vocational training.

Provided training for instructors on the use of various computers and
software including word-processing software, graphics software, and
database software including how this software can be used in curriculum
development and program record keeping.

Exemplary programs identified to date
Criteria have not been established as of the date of this report. As a

consequence, no programs have been determined to be exemplary.
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3.3 Single Parents, Displaced Homemakers and Single Pregnant Women
Total number of single parents and displaced homemakers and single
pregnant women served at post-secondary/adult level.

Refer to Appendix B.

Description of services provided to single parents, displaced homemakers,
and single pregnant women.

The University of Hawaii Community Colleges' Single Parents and
Displaced 1 lomemakers program was designed to help single parents and
displaced homemakers gain marketable skills that lead to economic self-
sufficiency. The attainment of self-sufficiency was possible by providing
preparatory services, vocational education and training, dependent care,
transportation services, special services such as career counseling and job
placement, supplies, books and materials. The program was organized and
scheduled so that it would be accessible to a substantial number of persons.
Activities and services provided to meet the expressed needs of participants:

Expanded accessibility to vocational and technical services and activities
by providing child care and transportation services.

liNed a variety of conummication media to inform those interested in
prow ams and services provided by the single parent and displaced
homemaker program.

Expanded outreach efforts by working with federal, state and local social
agencies, and neighborhood boards, among others.

Provided personal, academic, and career counseling to individual students
and groups.

Planned and designed credit and nun credit courses to meet the needs of
single parents and displace homemakers.

Trained peer counselors to assist coordinators with supportive group
counseling.



Developed centers for single patents and +livid( rd uuemakers for social
interaction and sharing of related tom et IP;

1)eveloped marketing strategies to at tit llate minttiity alai individual
awareness of services prtnitied by IIR «immunity

Provided program staff with ilw oppoi timitie,-; to maintain and upgrade
their professional skills in order to piovide iespoleilve set vie es to students
being assisted in the program.

Description of special delivery methods that are unique and/or effective.
Examples of services that appeared to be most needed by single parents,

displaced homemakers, and single pregnant women were as follows:
Provided child care and transportation services.

Provided personal, academic, and career counseling to individual students
and groups.

Exemplary programs in this area
Criteria have not been established as of the date of this report. As a

consequence, no programs have been determined to be exemplary.

3.4 Sex Equity
Total number of student in sex equity programs,

Refer to Appendix

Achievements and services provided to retinue sex bias and stereotyping in
vocational-technical programs.

Planned, established, and conducted programs inchnling basic skills
instruction to provide this population with marketable skills.

Planned, established, and conducted programs to inform individual who
could participate in sex equity vocational programs about the programs
and related services available.
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I'lutnlleiI opportunities for male and female students to explore non-
traditional careers in an effort to eliminate sex bias. Courses were' offered
to IIn tole suidenis with the opportunity to have hands-on experiences in

Vill1111V of non traditional programs. Promotional flyers were mailed out

to entering students advertising a variety of programs. These included
Imo It at majors, the State of Hawaii Department of Vocational
14e1htbilitation offerings, and the Department of Education transition
( enteis wrvices. A booth promoting non-traditional training programs
tvas set up at the Employment Training Center's "Women in the Trades
Eau' to promote that programmatic effort.

1.mi-imaged female students, in particular, to explore non-traditional
careers to develop a realistic assessment of the physical demands and
strength requirements in these careers. The State Apprenticeship Office,
Navy Public works Center, and individuals in private industry were
consulted pi ior to the development of the program.

Increase LI faculty /staff awareness by 1 ()minding %,,,orkslios on issues

related to sex bias in an academic setting.

()tiered studenk a with! hinge nI vocatinal edit( Alia( I,Iltlnllti in
exploring nun-tradition,(1 programs and non haditional ( .1111 ()ugh

occupational exploration and support a(tivities, non Ii m1101)11,11 ( (nevi's

were provided to students who) might not have (onside' ed till qui beton.,

Increased faculty/staff awareness of nun ilirugh
workshops on issues of sex bias in an academic setting, including student
access. In termination on tedmiques by whit h student retention can 14,
increasedwas provided.

Description of the accomplishment of preparatory services and vocational-
technical education programs and supportive services for girls and women
aged 14 to 25.

Females 18 years and over were exposed to non-traditional careers
through hands-on experiences in career centers. Deans of Student Services
from two campuses offered a one-credit course for non-tralitional
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exploration for both sexes. Information on plograin requilemets, strenOls
and agility required by various irades wi 111E11(1M It) students

Transition and single parents programs prmirted females Ivith the
opportunity to consider career options oilier than those utIgittalIv (onside' ell

Exemplary progra(s) to this report, with criteria used in wlei l ion.

Criteria have not been establish as of the date of this report. As a
consequence, no programs have been determined to be exempla' y.

3.5 Criminal Offenders in Correctional Facilities
Number of persons served

Undertemined

Description of services provided
Supplies were again purchased to enhance the construction trades

program at Kulani Correctional Facility. The training staff at the Department 01
Public Safety were provided professional development to facilitate the
implementation of new and improved programs and services.

3.6 Special Populations
3.u. londicoppol

Nuinlier of handicapped served in programs
Refer to Appendix

Achievements in providing equal access for handicapped; in
recruitment; coordination between special education anti ' II. a
technical education; assessment; career development; and transition
runt school to work.

Most handicapped students 'lads are initially identified by the
Department of Rehabilitation with follow-up by campus special needs
coordinators. I lowever, there are some "self-declared" handicapped
students. ()tiers remain silent. flandicappedstudents are

ainstr,mnied on all campuses. As a consequence, it was difficult to
identify and assist all handicapped students. However, one-to-one
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counseling and other services and activities were provided at the
request of the student or by instructor referrals.

Programs provided supplemental or additional staff, equipment,
materials and services that are not provided to other individuals in
vocational education and that are essential for handicapped
individuals to participate and be successful in vocational education.
For example these programs:

Assisted students with disabilities in obtaining necessary texts in
appropriate print media.

1 fired sign interpreters for hearing impaired students for classroom
translation of lectured materials.

Provided assistance with the registration process including
completion of application, registration, and financial aid
information.

Provided career, personal, and academic counseling.

Provided auxiliary equipment such as portable laptop computers,
portable tables, cassette recorders, taped texts, magnifiers, and
wheelchairs.

Provided tutoring, notetaking, mobility and laboratory aids.

Provided Telecommunications Device for the Deaf (TDD).

Provided students with mobility problems on-campus parking
and/or handicapped parking.

Provided campus accessibility map showing locations of ramps,
restrooms, elevators, and handicapped parking stalls.

Description of the impact of supplemental services provided to the
disabled.
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Data not available since disabled students are mainstreamed with
the other students.

Exemplary programs in this area
Criteria have not been established as of the printing of this report.

As a consequence, no programs have been determined to be
exemplary.

3.6.2 Limited English proficient (LEP)
Number of LEP individuals

Refer to Appendix B.

Achievements in serving the LEP students in terms of improved access
and services provided that contribute to success in the program.

Provided supplemental or additional staff, equipment, materials
and services that are not provided to other individuals in
vocational education.

Provided basic English skills instruction for vocational education
students who are academically disadvantaged because of their
limited English proficiency.

Tutors were provided to work with limited English proficiency
students. through I .earning Assistance centers. They assisted with
peer counseling, university forms, referrals to on and off campus
resources, outreach, and maintenance of files.

InAruclis and sti I lent tutors provided individual and small group
tutoring /instruction to vocational education students in intensive

classes.

Tests were administered to non-native speakers of English for
placement in appropriate English courses. Students enrolled ELI
classes were provided with listening exercises and feed back on a
regular basis.
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!iipplementary learning materials were develi yell and viraing
materials were modified for intermediate and Avails I'll 1111111141VI'

classes.

Eli instructors modified/developed supplemeltary mato tills Is
intermediat and advanced intensive ELI classes.

Exemplary programs in this area
Criteria have not been established as of the printing 11 this rei I.

As a consequence, no programs have been determined to Is'
exemplary.

3.6.3 Disadvantaged
Number of disadvantaged individuals.

Refer to Appendix

Description of the impact of supplemental services provided to
disadvantaged.

Campus procedures have not been established to Illegstlre
impact of supplemental services. However, the following activities
and services were provided to disadvantaged individuals:

Provided supplemental or additional staff, equipment, materials
and services that were nut provided to other individuals in
vocational education and that are essential for disadvantaged
individuals to participate in vocational education.

Improved vocational education services and activities designed to
provide equal access to quality vocational education to
disadvantaged individuals.

Provided services and activities which apply the la tw,t
technological advances to courses of instruction for ilistaivantaged
individuals.
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Provided basic lot vocational education students

who were academically disadvantaged when such Instruction was

telLited to their instructional program,

illiough the I validly, elite' littered AIMS (Alleolitte Instructional
hiaitagement !;ystelii) (must's in 'Midi' Minh, .11111

111;111.iiisivil

learning mate' lids which were included In the ctishintlitt lexilbook

"flas' !;kill!;" published by Nirt iraw-I fill. `I lu text

11'14 ilet)11 hi:manly eiveil by du? instructors as we'll as the

students.

Till, It' lilt, IC.(011011E11114 in

AINV- Hash. trVriting to provide inure locus on editing skills,

Students need fill Stiptit)I1 serviCeh WAS 11,1!leti flit

instructor/couitsvior rcicuived

individual tutoring and note-taking services. 111111

course related tests were administered on an individual basis to all

students who requested IslIcill:111,11V. 1:1111110114, ill I v11E11114;

Centers was modified to elccomodatv the nt'eds of physically

challenged students.

Special hunian development courses were uttered It ilisinly,ititaged

vocational students.

Disadvantaged students were provide!! equal at iv, anti all 1i1 Inv

rights and privileges afforded to non - disadvantaged rittidelitti.

Tutors were available and scheduled to work with disad vat tiagod

special needs students through the Learning Centers.

Provided personal, academic and career counseling to

disadvantaged students.
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Developed a computer program to assist in the early identification
of students who were previously on either academic probation or
suspension after a break in enrollment.

Ai hieventenh. in serving the disadvantaged students with respect to
the Silt t er,yt ul 1411111)11'0011 (1i vocational process.

t pro( echnes have not liven established as yet because
11.114 'vow anti ei e11111111ii ally disadvantaged students are mainstreamed

with other student,'

l':xemplas v in the. area
items have mit liven estatilir.heil as of the printing of this report.

As a t (m41111.111 e, Ito pi tIgrains have been determined to be

exemplary.

3.7 Career Guidance and Counseling
The UI I Community Colleges of lend a wide range of services and

activities throughout the academic year and summer months. Students were
encouraged to seek individual or group counseling, testing, career counseling,
vocational testing, and off-campus placement, and other related activities. some
Colleges offer vocational exploration experiences. These coordinated activities
were designed to assist students in the various phases of academic development,
career awareness, career exploration and career preparation.

The Colleges also provided career libraries which include audio-visual
career resource materials for student and faculty use.

Counselors were available to assist prospective as well as enrolled
students with educational, personal, and vocational problems and concerns.
Counseling services were available in the areas of self-evaluation, selection of
vocation, and program planning. Vocational tests and interest inventories were
also wade available to the students, upon request to assist them in narrowing
possible career choices. Some Colleges offered computer-assisted advising
programs to help students with selection of program courses and requirements
for graduation.

Virtually all vocational programs have been influenced by the career
guidance and counseling activities provided through the Perkins' funding.
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Actual numbers of programs and students served is not currently available, but
can be obtained.



Section 4.0

Corrections Activities
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4.1 Use of Carl D. Perkins 1% Set Aside Funds for Corrections
Description of activities undertaken by the Department of Public Safety

Supported the establishment, upgrade, and maintenance of computer
science training programs at Oahu Community Correctional Facility, and
Kulani Correctional Facility.

Provided Staff Development opportunities for PSD educational staff.

Established vocational assessment and guidance programs at all facilities.

Supported a Diesel Mechanic Training Program at Kulani Correctional
Facility.

Supported an Electrician Training Program at Cahu Community
Correctional Facility.
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Section 5.0

Additional State Activities



5.1 Ancillary Services
The principal function of the Western Curriculum Coordination Center (WCCC),

although it has many, is to provide a clearing-house for vocational/occupational
curriculum materials and other relevant documents and media to
vocational/occupational educators in Hawaii, the Western States, and the Pacific Basin.
It also sponsors relevant conferences and seminars. The location of this clearing-house
in Hawaii provides local educators with some real advantages. WCCC serves not only
teachers and administrators but trainers in business, industry, and government as well.

The Hawaii Career Information Delivery System, more frequently referred to as
Career Kokua, delivered career information to about 200 sites across Hawaii, Guam and
American Samoa through printing computer terminals, microcomputers and manual
cardsort systems. Over 90 percent of the occupations in the Hawaii labor force were
described with detailed, up-to-date and complete occupational, educational, financial
aid, and community resource information. Administered by the Department of Labor
and Industrial Relations, Career Kokua is available in selected elementary and
intermediate schools, every public high school, and secondary institutions. The total
evaluation process includes surveys of employers' satisfaction with vocational
graduates and an occasional assessment of student satisfaction with occupational
training programs.

5.2 Planning Activities
The State Board for Vocational Education, through its administrative arm,

continued to provide the operating agencies with planning guidelines and resource
materials for use in the preparation of LEA proposals. State needs assessment planning
activities were conducted with the eligible recipients. The 1993 All Hawaii Career and
Vocational Education Convention was jointly planned by OSDVE, DOE, UHCC, and
DLIR during 1992-93.

5.3 Coordination with Other Vocational/Occupational Training Agencies
The State Board for Vocational Education organized, implemented, and used a

mechanism to coordinate and plan activities with agencies having complementary
vocational training activities as prescribed by FL 101-392. The organization is called the
Inter-Agency Vocational Education Coordinating Committee. It is composed of
representatives from the following agencies:
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D.O.E. Adult and Early Childhood Section
Division of Apprenticeship,
Division of Vocational Rehabilitation
Employment Training Office (ESEA, Title 1, Chapter 1, Project)
Job Corps

Native Hawaiian Vocational Education Program
Office of Employment and Training Administration ()TPA Administration)
State Board for Vocational Education
State Council on Vocational Education

The committee met as needed during the 1992-93 academic year.

5.4 Evaluation
Title I, Part B, Section 111 (a)(1) stipulates that the responsibilities of the State

Board shall include: "(A) coordination of the development, submission, and
implementation of the State plan, and the evaluation of the program, services, and
activities assisted under this Act pursuant to section 113 (b)(8), section 116, and section
117." Section 113 (b)(8) stipulates that each State plan shall "provide assurances that the
State will performance for vocational education programs at the State level that meets
the requirements of section 115." Section 116 pertains to the State assessment as a
means for measuring program quality and is based on an assessment of eleven required
criteria. Section 117, Program Evaluation and Improvement, (a) Annual Evaluation,
stipulates, in part, that "each recipient of financial assistance under part C of title II
under this Act based on the standards and measures (or modifications thereto)
developed as required by section 115."

The State Board for Vocational Education met the evaluation requirements set
forth in section 111 (a)(1). Specifically, in 1992-93, a statewide system of core standards
and measures of performance was implemented within the secondary and post-
secondary systems. The two eligible recipients for title II, part C, funds conducted an
annual evaluation of the effectiveness of their respective programs based on their
respective core standards and measures of performance. Both recipients reported that
they met or exceeded their respective core standards. In the respective secondary and
post-secondary sections of this Annual Performance Report, the progress both eligible
recipients are making toward achieving needs identified in the Multi-Year
VOCATIONAL EDUCATION PLAN for Hawaii: FY 1992 - FY 1994 is described.
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5.5 Research Dissemination
The Office of the State Director provided the professional community with a

monthly bulletin entitled, ''Vocational Education Digest." This bulletin summarized
events taking place at the state and national levels. It addressed specific activities being
undertaken by schools, colleges, and/or programs on a timely basis. It also contained
inserts on sex equity activities and material on the subject of career education.

Several other materials dealing with national issues and statistical facts of general
interest to the vocational/technical educational community were also distributed.

5.6 Civil Rights Monitoring
During program year 1992-93, nine schools and two community colleges were

reviewed through "desk audits" as part of the Office of Civil Rights (OCR) compliance
effort. These audits, based solely on the results of a numerical analysis of enrollment
patterns, compared the demographic characteristics of the vocational programs
reviewed against the profile of the total school population or, in the case of the
conummity colleges, the general service area. On-site audits were conducted on schools
and colleges identified as having possible non-compliance areas. Technical assistance
mid in servicing workshops were provided to the schools and colleges.

5.7 Single Parents, Displaced Homemakers and Single Pregnant Women
I Iowan designated seven and a half percent (7.5%) of the state's Federal

\Wit Education Grant for services and programs benefiting this population. On a
tan' loin Ave basis funds were awarded to the University of Hawaii Community

t '1)111,ges to serve single parents and displaced homemakers and to the State of Hawaii

I )epart went of Education (sole state school district) to serve pregnant and parenting
weft,

'lilt. I litiversity of Hawaii Community Colleges' Single Parents and Displaced
1 hnemakers program is designed to help single parents and displaced homemakers
gain marketable skills that lead to economic self-sufficiency. The attainment of self -
sutliciency is possible by providing preparatory services, vocational education and
training, dependent care, transportation services, special services such as career
counseling and job placement, supplies, books, and materials. The program is
organized and scheduled so that it is accessible to the individuals enrolled in the
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program. Activities and services provided to meet the expressed needs of participants
included:

Fxpanded accessibility to vocational and technical services and activities by
providing child care and transportation supports.
Outreach and recruitment through a variety of communication media to
inform the target population about programs and services provided by the
single parent and displace homemaker program.
Collaborative efforts working with federal, state and local social service, and
employment and training agencies, among others.
Personal, academic, and career counseling provided to individual students
and groups.
Development and delivery of credit and non-credit courses to meet the pre-
vocational needs of single parents and displaced homemakers.
Training for program staff to maintain and upgrade their professional skills
in order to provide responsive services to students being assisted in the
program.

The State of Hawaii Department of Education added six (6) secondary school sites to the
existing five (5) offering supplementary services, mainly child care, for teen parents.
Major activities targeting the pregnant and parenting teen population included:

Identification and monitoring of 365 pregnant teens.
Identification and monitoring of 114 teen fathers.
Integration of special programs on campus with the pregnant and parenting
teen program.
Use of part time teachers to assist with teen parent program needs.
Networking with community resources such as Department of Human
Services and Department of Labor to meet educational goals.
Survey to identify community child care options, private child care centers
and explore on campus child care possibilities.
Use of JTPA funds to offer work study options for teen parents.
On-site technical assistance meetings at each service site statewide.
Training conference for teen parent teachers attended by school health
personnel and community based service providers.



5.8 Sex Equity
Three percent (3%) of the state's Federal Vocational Education Grant was

designated for use to promote participation in vocational training for women and men
that was non-traditional for their gender. The activities conducted include:

A "I eadership and Planning for Sex Equity Programs" project jointly
spon sored by the Office of the Chancellor for Community Colleges and the
lawaii state I )epartment of Education. Various activities led up to a

statewide strategic planning conference which resulted in a mission statement
and plan of action.
A statewide secondary school project which included curriculum
development, training workshops, materials acquisition, and statistical
analysis.

Project OWL, an agricultural science program that partnered a local high
school, )TPA service delivery area, and Native Hawaiian vocational education
funds to offer experiences aimed at encouraging students to consider careers
in non traditional areas.
Tuition assistance for single parents and displaced homemakers taking non-
traditional training during summer semesters.
A series of school site training in the detection and prevention of sexual
harassment for students across the state.
The development an distribution of two videos on -?xual harassment, one
focused on facult and staff awareness and informatics:,, and the other
targeting student awareness.
Customized site-based technical assistance and training on issues of access,
recruitment, and retention of non-traditional students.
Print resource development im..! distribution including monthly newsletter,
and women's history calendar.



Chart 2

Vocational Sex Equity Grant Awards
Academic Year 92-93

Summer '93
Academic Year 93-94

Project Director Amount

SECONDARY:

Occupational Development Section 92-93 Linda Unten,
ODS $50,000

Marketing Sex Equity Carolyn Flood,
ODS $ 4,200

Sexual Harassment Linda Wheeler, MAC
Branch $12,36

POST SECONDARY

Summer College for Teens Peggy Cha,
ETC $16,000

Increasing Non-traditional Employment Jon Blumhardt,
Opportunities for Women HCC $21,071

Promoting SP / DH Programs in Community Mike Rota,
Colleges OCCC $10,000

Leadership and Planning for Sex Equity Jane Yamashiro,
Programs OCCC $16,701

Strength Training Proposal Sharoh Moore,
I ICC $19,350

Study Guide and Field Testing of "Increasing Sherrie Ruppert,
Non-Traditional Employment Opportunities for
Women" 1-1CC $10,776

Project Malamalama o Ko'olau Karla Jones,
WCC $ 9,860

MCC Gender Equity Proposal Michelle Katsutani,
MCC $10,000

COMMUNITY BASED ORGANIZATIONS

Teaming for Tomorrow Joyce Richards Hurst,
Girl Scouts $ 5,000
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5.9 Technical Committees

The following committees have been convened, conducted their business,

published their skills inventories and disseminated the results of their efforts. The

groups that have concluded their work are as follows:

Flectronics

Automotive Technology

Child Care

Gerontology

Computer Programming

Graphic Arts

Accounting

Diversified Agriculture

Food Service

Drafting

Office Administration anti chiu

(Secretarial Occupations)

Nurse's Aide

Computer Repairer

The State-wide Technical ConConlntitlee 011 Computer Repairer recently completed

its work. The report has been distributed to libraries, schools, colleges, and other

interested parties and agencies. This occupational area was unique in that no existing

program for training technicians in the field of computer repair presently exists at either

the secondary or post-secondary levels. Because of the relatively small number of

businesses in this area in Hawaii, virtually all firms participated in the technical

committee. There was no larger group of resource persons against which to validate
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their inventory although a review of similar studies done elsewhere does not indicate a

significant degree of divergence in opinion.

At present the State-wide Technical Committee in Hotel/Front-of-the-House

Operations is working hard to complete its work. Consensus exists in most skills areas.

However, several participants have suggested that such components as "Conversational

Japanese," "Hawaiiana," and "Hospitality Sensitivity" be included. The OSDVE staff is

doing research in the areas.

In 1992-93, as in all previous years of the Carl Perkins Act at least two Technical

Commit-tees have been active. The efforts of some commit-tees have taken longer than

others.

Reprints of the reports of all committees that has completed their work to date

can be obtained from OSDVE.



Appendix A

Secondary Statistical

Summary
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OMB No. 1830-0503

Exp. 10-31-93

Definitions

The definitions of the following terms used in thif document were taken from the
language in the Carl D. Perkins Vocational and Applied Technology Education Act or
U.S. Department of Education Regulations.

1. Regular Student: A "regular" student is one who does not meet the
definitions of the special populations found in Section 521 of the Act and
Section 400.4 of the vocational Education Regulations.

2. Disadvantaged: The term "disadvantaged" means individuals (other than
individuals with handicaps) who have economic or academic disadvantaged
and who require special services and assistance in order to enable such
individuals to succeed in vocational education programs. Such term
includes individuals who are members of economically disadvantaged
families, migrants, and individuals who are dropouts from, or who are
identified as potential dropouts from, secondary school. Law: Section 502
(13) Regulations: Section 400.4.

3. LEP: The term ''limited English proficiency" has the meaning given such
term in section 703 (a) (1) of the Elementary and Secondary Education Act of
1965. Law: Section 502 (21) Regulations: Section 400.4.

4. Disabled: "Individual with disabilities" means (1) Any individual who (i)

Has a physical or mental impairment that substantially limits one or more of
the major life activities of that individual: (ii) Has a record of impairment
described in paragraph (i) of this definition; or (iii) Is regarded as having an
impairment described in paragraph (i) of this definition. (2) Any individual
who has been evaluated under part B of the IDEA and determined to be an
individual with a disability who is in need of special education and related
services; or (3) Any individual who is considered to be disabled under
Section 504 of the Rehabilitation Act of 1973. (Authority: 42 U.S.C. 12102 (2)).

Law: Section 502 (19) Regulations: Section 400.4.
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5. Criminal Offender: "Criminal offender: means any individual who is
charged with or convicted of any criminal offense, including a youth
offender or a juvenile offender. Law: Section (562) (a).

6. Correctional institution: "Correctional institution" means any (1) Prison; (2)
Jail; (3) Reformatory; (4) Work farm; (5) Detention Center; or (6) Halfway
House, community-based rehabilitation center, or any other similar
institution designed for the confinement or rehabilitation of criminal
offenders. Law: Section 502 (10).

7. Single Parent: "Single parent" means an individual who (1) Is unmarried

or legally separated from a spouse; and (2) (i) Has a minor child or children
for which the parent has either custody or joint custody; or (ii) Is pregnant.
Law: Section 502 (30) Regulation: Section 400.4.

8. Displaced Homemakers: The term "displaced homemaker" means an
individual who- "(A) is an adult; and "(B) (i) has worked as an adult
primarily without remuneration to care for the home and family, and for that
reason has diminished marketable skills; "(ii) has been dependent on public
assistance or on the income of a relative but is no longer supported by such
income; "(iii) is a parent whose youngest dependent child will become
ineligible to receive assistance under the program for aid to families with
dependent children under part A of title IV of the Social Security Act within
2 years of the parent's application for assistance under this Act; or "(iv) is
unemployed or underemployed and is experiencing difficulty in obtaining
any employment or suitable employment, as appropriate, or "(C) is described
in subparagraph (A) or (13) and is a criminal offender." Law: Section 502 (14).

9. Nontraditional: A "nontraditional" vocational education program or course
for males is one where female enrollments are 75.1 to 100 percent of all
students enrolled; a "nontraditional" vocational education program or course
for females is one where male enrollments are 75.1 to 100 percent of all
students enrolled.



10. Adult: An "adult" is a person who has already entered the labor market or
who has completed or left high school.

11. Program Completer: "Program completer" means a student who finishes a
planned sequence of courses, services, or activities designed to meet an
occupational objective and which purports to teach entry-level job skills, (for
the period the report covers). Public Law 1977 Regulations: Section 104.404

(c) (1).

12. Work Study: Since neither the Perkins Act nor the implementing
regulations contain a definition of work-study, a State may develop its own
standards (as long as they are consistent with the purposes of the Perkins
Act), or use the standards that applied to work-study programs under
Section 400.523 (a) through (e) of the regulations which implemented the
Vocational Education Act, P.L. 94-482. (The Vocational Education Act of
1976) Public Law 94-482. 1977 Regulations: Section 400.523.

13. Urban: The Census Bureau defines "urban" for the 1990 census as
comprising all territory, population, and housing units in urbanized areas
and in places of 2,500 or more persons. Department of commerce, Bureau of
Census.

14. Rural: The term "rural" means Territory, population, and housing units not
classified as urban. Department of commerce, Bureau of Census.
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